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ABSTRACT
CREATING A BALANCED
LITERACY PROGRAM FOR
THIRD, FOURTH, and FIFTH GRADE STUDENTS
by
July 2003
Balanced literacy instruction can be defined in a variety of ways. The important
characteristic about a balanced literacy program is that it is neither phonics nor whole
language. Creating a balanced literacy program within a classroom encompasses both
phonics and whole language in a literature rich environment. Students who participate in
a balanced program have opportunities to read and write daily through a variety of
meaningful approaches including shared, guided, independent and direct instruction. The
literature rich environment provides growth for all students, by teaching skills and
strategies through literacy in a natural setting not in isolation. Teachers in the Wenatchee
School District who taught third, fourth, and fifth grade in the year 2001 - 2002, and
whose class had at least 75% of their students make a year's growth in a year's time,
were asked to complete a questionnaire based on their literacy instruction. The results
found these classrooms making growth were those who embraced a balanced literacy
approach. The importance of balanced literacy and suggested implications are discussed.
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CHAPTER!
BACKGROUND OF THE PROJECT

Introduction
Learning to read is an important skill needed to become a successful student and a
lifelong learner. With the recent studies from the National Reading Panel (2001) Md
President Bush's signing of No Child Left Behind, the need to create an effective reading
program for children in grades third, fourth, and fifth continues to be a challenge.
Although, the issues mentioned above are important they cannot alone drive a reading
program. Educators have a wide range of student abilities present in their classrooms and
the goal of No Child Left Behind is for all students to have the ability to make a year's
growth in reading in a year's time, no matter what level they are at.
There are a variety of approaches in teaching children to read. Choosing the
appropriate approach takes careful consideration and research by the teacher. Many
companies work to provide curriculum for schools in hopes that the districts will
purchase their product. Elaine Garan (2002) uses McGraw-Hill's claim to caution
curriculum consumers "Just use our science-based, Open Court reading program and no
child will be left behind- not one. Just use Open Court, and every child in your care will
be a competent reader-every single one" (p.2). McGraw Hill's claim leads one to believe
that their program will provide the framework so no child is left behind, which is what
President Bush is demanding of educators. Teachers strive to provide the most effective
program for teaching reading, but the answer is not found in one single program or
curriculum, or even the Washington State Essential Academic Learning
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Requirements (EALRs) (1993), it involves creating a balance within the classroom and
that may include using a program as a component. Susan Neuman's (as cited in Garan,
2002) research states that the acquisition of basic reading skills is strongly dependent on
children's exposure to books. Neuman also concludes that basic skills such as those
assessed on standardized tests are acquired through lots of reading. Through her research
it is clear that a reading program needs to foster a considerable amount of time reading
actual literature for students to be successful.
Balancing reading instruction in the third, fourth and fifth grades will allow
success for all students. Fostering a balanced approach will provide the skills for
students to make a year's growth in a year's time. There will always be students who
will not meet standard, philosophies and approaches need to account for these students as
well as the gifted, and this is one benefit to having a balanced literacy program in place
(Reutzel & Cooter, 1996).

Purpose of the Project
The purpose of the project was to identify the most effective instructional
strategies in reading used by fourth and fifth grade teachers in the Wenatchee School
District. Teachers that had at least 75% of their students making a year's growth in a
year's time, based on the Northwest Evaluation Association (NWEA) Levels
Achievement test in reading, completed a questionnaire about their instructional practices
in the classroom that attributed to assisting children in making growth in reading. The
results provide direction in support of a balanced literacy approach in the classroom.
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The purpose of this project is to help children become active readers and writers
using the most effective and practical methods of a balanced literacy program. The
project emphasizes the components that students in grades third through fifth should
achieve in order to meet the standards and to make growth, according to the Wenatchee
School District's Learning and Teaching Guide (2000) based on the Washington State
Essential Academic Learning Requirements.
The goal is to provide a working design to help foster a balanced literacy program
within the classroom and provide support for parents to work with their children at home.
The project is created based on the author's belief that through a balanced literacy
program that supports the whole language philosophy and integrating content areas,
students will make a year's growth in a year's time regardless of their ability,
socioeconomic status, and language.
Significance of the Project
The author of this project works in the Wenatchee School District at Sunnyslope
Elementary. The school is the smallest in the district with high levels of achievement as
measured by the Washington Assessment of Student Learning (WASL), Northwest
Evaluation Association Levels Achievement test, Iowa Test of Basic Skills (ITBS), and
Diagnostic Reading Assessment (DRA). The district has seven elementary schools
ranging in ability and socioeconomic status. The survey and the project will allow the
schools within the district to use what literacy practices are effective in the classrooms
and implement them in other situations. The results will allow for other teachers to learn
of elements that seem to enhance literacy growth throughout the district.
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Literacy development is vital to a child's ability in learning to read and write,
skills that are necessary in every area of education and in life. The importance of reading
is not the ability for a child to read every word in a book, but to have the ability to retell
or discuss what they read. Many children understand how to decode the words, but the
purpose behind reading is comprehension and this is a skill that really begins to develop
more deeply in grades three through five. Phonics instruction provides the skills to
decode the words, but does not emphasize the meaning behind the text.
According to Regie Routman (2003 ), the current emphasis on word calling,
automaticity, and fluency in the early grades is often at the expense of understanding.
She emphasizes that when teachers spend most of their energy focusing on words,
students get the message that reading is about words rather than meaning. Routman
recognizes different ways teachers complicate their lives, coming in close to the top is
"relying on phonics to the exclusion of other reading strategies" (p.7-8).
Limitations of the Project

The study was based on classrooms that were experiencing at least 75% of their
students making a year's growth as measured by the NWEA achievement levels test.
Teachers of grades fourth and fifth were contacted to do a survey. Third grade
classrooms did not participate in the levels test at this time. Teachers who had high gains
were then asked to complete a questionnaire about their literacy practices. Not all of the
teachers completed the survey since it was optional. The answers were short responses,
so it was up to the author to interpret them and draw conclusions based on common
trends in the survey and research that had been reviewed.
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The levels test only measures reading ability and does not include writing. The
district does not have a standardized assessment for writing; writing assessments are
completed each trimester and then graded by the teacher to show growth throughout the
year. The project is based on the Wenatchee School District's Leaming and Teaching
Guide (2000), which was used to create a scope and sequence for the teachers based on
the Essential Academic Leaming Requirements (1993). The project does not take into
consideration classrooms that are mandated to use a certain reading program for a set
number of minutes a day.

Definition of Terms
In order to carry out this project the following terms were defined and clarified:

Reading Aloud:" the teacher or a student reads out loud while the class listens"
(Routman, 1994, p.32-33).

Shared Reading: "any rewarding situation in which a learner- or group ofleamers
sees the text, observes the expert (usually the teacher) reading it with fluency and
expression, and is often invited to read along" (Routman, 1994, p.33).

Guided Reading:" teacher works with a small group of children who use similar
reading processes and are able to read similar levels of text with support. The purpose of
guided reading is to enable children to use and develop strategies "on the run." The
ultimate goal in guided reading is to help children learn how to use independent reading
strategies successfully" (Fountas & Pinnell, 1996, p.2).

Independent Reading: reading by children. "From the earliest of days children
know that others believe they can read; they choose to read; they know how to make time
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to read; and they are encouraged to do so. It allows children to confinn and extend their
roles as readers and writers. In independent reading children assume the responsibility
and control" (Mooney, 1990, p.72).

Writing Aloud: "when the teacher writes in front of the students and also
verbalizes what he is thinking and writing" (Routman, 1994, p. 51 ).

Shared Writing: "teacher and students collaborate to write text; teacher acts as the
scribe" (Coleman, 2001, p.5).

Guided Writing: "the teacher's role in guided writing is to guide students, respond
to them, and extend their thinking in the process of composing text"
(Routman, 1994, p.66).

Independent Writing: "the student has opportunities, many of which are student
initiated, to write without teacher intervention or evaluation" (Coleman, 2001, p.5).

Phonics: "refers to instruction in the sound-letter relationship used in reading and
writing. It involves an understanding of the alphabetic principles (there is a relationship
between spoken sounds and letters or combination ofletters) on which the English
language is based and a knowledge of the sounds associated with a particular letter or
combination ofletters" (Strickland, 1998, p.5).

Phonemic Awareness: "the understanding that speech itself is composed of a
series of individual sounds" (Juel, Griffith, & Goigh, 1986, Yopp, 1986).

Skills Instruction: "arises from viewing reading ability as composed of a series of
discrete skills, which are equally important and accessible to the reader. Each skill is
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taught directly, often in isolation, and is thought to be integrated by the reader when
needed to construct meaning from text" (Reutzel & Cooter, 1996, p. 50).

Holistic experience: "includes philosophies and practices frequently associated
with terms such as whole language, integrated language arts, and literature-based
curricula" (Strickland, 1998, p.49).

Balanced Literacy: "combine the richness of whole language with some of the
structure of traditional approaches" (Reutzel & Cooter, 1996, p. 4). "The components ofa
balanced literacy program include: shared reading, guided reading, independent reading,
reading aloud, shared writing, guided writing, independent writing, and writing aloud"
(Coleman, 2001, p.4-5)

Whole Language: is not a practice. "It is a set of beliefs or a perspective. Whole
language teachers attempt to integrate the four language modes of listening, speaking,
reading, and writing across curriculum areas. Reading in authentic literature, real
writing, and authoring experiences are two of the hallmarks of whole language teaching"
(Reutzel & Cooter, 1996, p. 4).

CHAPTER II
REVIEW OF RELATED LITERATURE

Introduction
Discussions regarding the most effective way to teach reading continue to be an
issue not cmly in eclucation, but in our society. Ramesh Pnnuru ( 1999) explicltly names
the debate between phonics and whole language to be called the "reading wars" because
of their intensity, but it's important to understand that these debates have not concerned
how to teach reading. Pnnuru concludes stating that what lays in all of the struggles with
reading is the question, whether to teach reading at all? Reading should indeed be a part
of a child's instructional day, but the approach is what is being questioned. Reading, as
Pnnuru sees it being taught, can be viewed as pronouncing words which he feels does not
allow students to become successful readers. Reading involves more of an interaction
with the text that one can find meaning, and there is no set of direct instructional tools
that a teacher can use to accomplish this.
Reading is an individual and personal experience as stated by Margaret
Mooney (1990).
Reading is the creation and recreation of meaning; and it takes place through the
nonverbal as well as verbal modes oflanguage-through listening and speaking,
shaping and viewing. Reading is not merely a curriculum subject able to be
confined to any one period, for reading is part of any exchange of meaning
through text. (p. 2)
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The argument concerning reading instruction tends to focus on the debate
between an integrated approach and a rigid skills approach, and which one is better. The
author of this paper will guide the reader to understand what a balanced literacy program
is through a review of literature. Topics that will be addressed include: balanced literacy
instruction, important voices in reading, opposing sides of balanced literacy instruction,
and why a balanced literacy program. The literature reviewed includes topics such as
phonics, whole language, and balanced literacy instruction.

Balanced Literacy Instruction
Reading instruction is a vital part of a students' day at school, in order to use this
time wisely and make accomplishments teachers can foster a balanced literacy approach.
Findings indicate that teachers generally do not assume a polar, either-or approach to
phonics and whole language, but instead provide children in a balanced, eclectic program
involving both reading skill instruction and immersion in enriched literacy experiences
(Baumann, Hoffman, Moon, Duffy-Hester, 1998). Recent research, such as Preventing

Reading Difficulties in Young Children (Snow, Burns, & Griffin, 1998), confirms that the
teaching of reading requires solid skill instruction, including phonics and phonemic
awareness, imbedded in enjoyable reading and writing experiences with whole texts to
facilitate the construction of meaning. 1n a truly balanced literacy program, how you
teach is as important as what you teach (Hedrick & Pearisch, 1999). Dorothy Strickland
(1998) puts reading issues into perspective through her belief that we share a mixed bag
of excitement and uneasiness - excitement about the learning taking place in our
classrooms every day, and uneasiness about the public perception that schools are not as
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good as they used to be, especially when it comes to teaching reading. She continues in
her report to help answer the question of uneasiness, what teachers are searching for,
then, is balance, and that search, is common of all teachers.
According to the North Central Regional Education Laboratory (NCREL, 2003)
balanced reading instruction in the classroom combines the best of phonics instruction
and the whole language approach to teach both skills and meaning and to meet the
reading needs of individual children. The NCREL (2003) quotes Strickland's Five Rules
of Thumb for Maintaining Balance for educators as key components and strategies for a
balanced literacy program.

1. Teach skills as a way to gain meaning. Skills are not ends in
themselves.
2. Each day, include time for both guided instruction and independent

work. Otherwise, students will never internalize skills and make them
their own.
3. Avoid teaching children as if they were empty receptacles for

knowledge. Instead, allow them to build knowledge in a processorientated way.
4. Integrate print and electronic materials effectively. That way, your
classroom will reflect the multimedia world in which students live.
5. Always consider standardized test scores in light of informal

assessment data. Encourage parents to do the same. (p.3)
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The five rules of thumb provide a simple list for educators to keep in mind when
setting up their classrooms to foster a balanced literacy approach. Understanding what a
balanced literacy program means is important to begin learning what characteristics will
be included in this type of program.
The idea of a balanced reading program is not native here in Washington State or
the United States, educators have taken what they have learned from other successful
programs and combined them into practical and useful approaches to improve instruction
and student success. U.S. reading practices over the past decade and a half have been
greatly influenced by many of the practices developed and used in New Zealand's
Balanced Reading programme decades earlier (Ruetzel, 1999). The New Zealand
approach according to Reutzel is often abbreviated as Reading TO, WITH, and BY
(1998/1999). Reading TO children would encompass reading aloud, reading WITH
children includes shared and guided reading, and reading BY children is better known as
independent reading. These approaches that are defined as reading TO, WITH, and BY
children fit the definition of a balanced program according to Routman ( 1994), by
encompassing all of the categories of balance and by using the same domain for writing;
a balanced program would be achieved.
Characterizations of a Balanced Literacy Program

This section has a list of characterizations found in a literacy program to show
how many varieties there are to the program. In a survey by Baumann, Hoffman, Moon,
Duffy-Hester (1998), one teacher responded "I believe that student needs vary and
therefore, different approaches need to be taken. I use whatever works; sight words,

12
phonics, whole language, chants, poems, reading groups, etc" (1998, p.647). The
different definitions support the known fact that there is not just one correct approach to a
balanced literacy program.
According to Fitzgerald (1999) balanced literacy is a philosophical
perspective about what kinds of reading knowledge children should develop and how
those kinds of knowledge can be attained. Various definitions as to what balanced
literacy actually involves are available. The following is a compiled list of definitions of
balanced literacy that provide a variety of synopses of the program. Many of the
definitions are closely related and are repetitive of one another.
•

According to Reibert & Colt, (1989) balanced literacy instruction involves

combining or alternating certain kinds of curricula with other kinds of curricula. The
idea of balanced includes the integration within subject areas such as, reading and writing
being taught through the content of social studies and science.
•

Combining or alternating certain kinds of instruction with other kinds of

instruction such as learner and teacher-initiated instruction. Teachers would differentiate
the instruction for all types oflearning styles, based on the progression of the lesson and
the classroom (Spiegel, 1994).
•

Balanced literacy instruction equally weighs curriculum with instruction

where the types of curriculum and instruction have been viewed before as separate
entities. The curriculum is a tool to meet the standards, but how the teacher delivers the
tool is just as an important (Baumann & Ivey 1997).

13
•

Raphael and Pearson (1997) conclude their definition is much like the

first three stated above, with multidimensional combinations including other factors such
as assessment. Assessment is an essential part of the curriculum; both informal and
formal assessments are accounted for when planning lessons, in a balanced literacy
classroom.
•

A unique definition of balance as stated by Spiegel (1998), a decision-

making approach through which the teacher makes thoughtful choices each day about the
best way to help each child become a better reader and writer. Providing guided groups
based on individual needs will provide useful interaction between the teacher and the
student as well as between students. Grouping of students will change frequently based
on what the students' strengths and needs are for that particular subject, or lesson.
•

In the four block reading program (Cunningham & Hall, 1998), the

program provides time for independent and guided practice in both reading and writing.
The four blocks include: self selected reading, working with words, guided reading, and
writing.
•

A balanced reading program includes: reading aloud, shared reading,

guide reading, independent reading, writing aloud, shared writing, guided writing,
independent writing, and language opportunities to respond critically and thoughtfully.
Successful classrooms foster a variety of approaches and look at the child as an
individual learner and makes decisions on how to fit all of the above approaches into the
school day effectively (Routman, 1994).
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Teachers can foster a balanced literacy program based on the definitions
provided above. A balanced literacy program does not only include the six integral parts:
reading and writing aloud, independent, shared, and guided reading and writing; the
program is based on the theory that skills instruction is embedded within the integration
of content areas through the six instructional pieces. As stated before, the term balanced
literacy is a philosophy, so there is not one clear concise definition. Balanced classrooms
reveal both forms of instruction, teaching that is both complicated and coherent as well as
tailored to the needs of individual students (Pressely M., Roerig, A., Bogner, K., Raphael,
LM., Doelzal, S., 2002). Pressely's committee also noted all students in the very best
classrooms were integrated well into the balanced instruction, with every student
receiving both skills instruction and holistic experience at his or her competency level.

Components of a Balanced Literacy Program
The idea of program often sounds as though one may receive a nice neat box with
a progression of materials to be used, whether they are interesting or appropriate for the
students or not. A balanced literacy program has many components that are open ended
and up to the students and teacher for selecting the pieces to be used within each
category, based on the grade level standards and student ability. The six parts all work
together and build from one another; each area is equally important and should be
included in a balanced literacy program (National Council of Teachers of English
(NCTE), 2003).
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The first component, Read Aloud is achieved using best-loved classic stories,
poems, songs; award winning texts and recognized authors. Teachers can teach skills of
predicting and thinking aloud (NCTE, 2003).
Reading to children widens their horizons and understandings about books, their
experiences, and their world. They see a reader reading and are able to experience
the satisfactions and delights of the product of reading - meaning. This
establishes a desire to be readers themselves through emulating the successful
model of the teacher reading to children (Mooney, 1990, p.9-10).
Teachers are models for their students in proficient reading behaviors that will provide a
guide for their students to follow.
Writing aloud is much like reading aloud in that the teacher is the expert model
for the children. This is an opportunity to expand access to writing that may be beyond a
child's ability and at the same time having the capabilities to provide the students with
exposure to a variety of gemes through their writing (Routman, 1994). Teachers can take
advantage of writing aloud to model talking about the writing and discuss the process and
decisions that a writer makes. Techniques such as how to choose a topic or when to
include punctuation marks can be taught through mini lessons in writing aloud
experience. Students will also become aware of spelling knowledge and motivation to
write on their own.
Many skills are accessible to students through a shared reading experience. This
is a great opportunity for teachers to model and teach reading strategies, as the teacher
reads while extending understanding of the reading process (Coleman, 2001). Strategies

(
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that maybe used to create an environment that is open to the shared reading experience
may include partner reading, readers' theater, and reading by the teacher that
demonstrates literacy processes that will engage all students' participation at current level
of ability (National Council of Teachers of English, 2003). As teachers and students read
together in a shared reading experience students will begin to develop a sense of a story
or content as they read. Shared reading promotes reading strategies and increases
comprehension, fluency and expands students' vocabulary, all of which are key
components of becoming an active reader (Coleman, 2001 ).
Shared reading provides an opportunity for the students to participate and
contribute in a supportive environment that allows them to feel secure. Shared reading
can be conducted in a variety of approaches through whole group, small group, or one on
one activity. According to Coleman, all students who participate in shared reading must
have access to text, so for a whole-group activity, use reading materials in large print,
including Big Books, charts, overhead transparencies, and sentence strips in pocket
charts. Use a variety of print resources, including fiction and nonfiction books, poetry,
student-written materials, or text from other subject areas, will provide useful tools in
achieving successful shared reading experiences.
The process in which students experience writing together with the teacher as the
recorder or scribe can be referred to as shared writing or interactive writing ( Coleman,
2001, National Council of Teachers of English, 2003). Students participate in a shared
writing activity to develop concepts about print, writing strategies, and to extend the
understanding of the writing process. Through modeling writing strategies students learn
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the writing strategies that can be carried over in to their own writing in a variety of
styles. Coleman also notes that the shared writing experience allows students to produce
written pieces that students can read independently and supports reading development as
well.
In a literacy rich classroom that promotes reading success and growth, the core of
the program falls in the category of guided reading. Guided reading provides experiences
for teachers to work with a group of students similar in strengths and needs and provides
instruction through mini lessons (Coleman, 2001). Teachers have the opportunity to
reinforce skills, engage the children in questioning and discussion, while the teacher acts
as a guide (Fountas & Pinnell, 1996). In Fountas and Pinnell's definition of balanced
literacy in a guided reading group the child does the reading, practices the strategies, and
builds independence. Guided reading encourages students to talk, think, and question
their way through a book. The ultimate purpose is to help the students to become
independent readers and focus on mastery of reading strategies and concepts ofliterature.
Groups are selected based on ability, text should be selected to match the reading level of
the group, meaning that students should know 90-95% of the words in the selected text each student will need to have a copy of the same text (Coleman, 2001). As students'
strengths and needs change so should the guided reading groups, according to the early
literacy guide from the Montgomery County Public Schools (2003). The goal of Guided
Reading is for students to become fluent readers who can problem solve strategically and
read independently and silently.
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Anther important component in a balanced literacy program includes guided
writing. Guided writing follows many of the same ideas as guided reading. A teacher
works with a group of students similar in strengths and needs and provides instruction
through mini-lessons. The purpose is to provide guidance while learning the writing
process, while including the audience elemenfas well. Coleman (2001) reminds the
teacher that the student does the writing while practices strategies and builds
independence. The guided writing experience provides another interaction for the teacher
and student to reinforce skills and strategies for specific grade levels as designated by the
Washington State Academic Learning Requirements, including the six traits of writing.
The final component of a balanced literacy classroom includes independent
reading and writing. Independence is a tool that all students strive to accomplish through
their education. The definition of independence as taken from Webster's New World

Dictionary and Thesaurus ( 1996) states: independence, being independent; freedom from
the influence or control of others (p.314 ). Students who are engaging in effective
independent reading and writing are given the opportunity to work and explore on their
own without any interruptions. Routrnan (1994) also notes that in order for independent
reading to be successful, the reader chooses the text, and has the opportunity to practice
at his or her own level when the teacher provides the time to practice, and demonstrates
the value of reading. Combining reading and writing activities extends experiences with
a variety of written texts, promotes reading for enjoyment and information, develops
fluency and fosters self confidence as students read.
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Fountas and Pinnell, co-authors of Guided Reading: Good First Teaching/or

all Children ( 1996), also recognize the importance of independent reading by challenging
the reader to solve words independently while reading texts well within his/her control
and challenges the reader to work on his/her own and to use strategies on a variety of
texts. Fountas and Pinnell's.findings also support Routman and Coleman's beliefs that
independent reading also increases fluency, provides opportunities to apply reading
strategies independently, and builds confidence through sustained successful reading.
The purpose creating a variety of approaches in reading instruction is to help
students become successful independent readers and writers. The act of independent
writing is much like that of independent reading. The child has the choice of a topic and
can practice at his or his own independent level (Coleman, 2001; & Fountas & Pinnell,
1996). Independent writing fosters the child's ability to develop an understanding of
multiple uses of writing while supporting reading development (Coleman, 2001). The
independent writing component according to Coleman (2001) and Fountas & Pinnell
(1996) strengthens text sequence and develops writing strategies. The opportunity to use
writing for different purposes across the curriculum are included in independent writing,
(Fountas & Pinnell, 1996) while fostering creativity and the ability to compose.
Independent success is one form of achieving mastery and actually putting all the skills
and strategies that have been introduced through shared reading and writing, guided
reading and writing, and reading and writing aloud to use through independent practice
and opportunities in reading and writing.
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The six components of a balanced literacy program are important to provide an
adequate foundation to build skills and knowledge, but in order for the teacher to know
that what is being taught is being learned, the last piece needs to be put in place and that
is assessment. Assessment is an integral part of education in every content area. As
stated by Dorothy Strickland (2003), infonnal assessment is as valuable as standardized
assessment. The balanced literacy approach allows teachers to constantly be making
infonnal assessments and deciding on the next teaching point for each student.

Reading Research
The research and knowledge about reading and writing guides educators in the
best educational practices that are available. Allington (200 I) refers to the recent
emphasis on early intervention in an attempt to foster early school success.
Various politicians have set goals such as all children reading on level by third
grade. The thinking behind the early intervention push was stimulated by
research that indicated that many children who experienced early difficulties in
reading never recovered (2001, p. 138).
The National Reading Panel (2001) recently compiled the results and findings, in regards
to the most effective way to teach reading. The panel did not conduct any studies
themselves, but identified those studies that fit their criteria and interpreted those results.
Through their scientific findings their conclusion is based on the belief that explicit
phonics instruction is the key to reading success (National Reading Panel Summary
Report, 200 I).
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Allington (2001) refers to a major problem with reading research in regards to
information gained by scientific based evidence or research based evidence. He
continues with his concern that scientific based evidence does not take into consideration
what has been proven to be appropriate educational practices in the classroom. He states
what children really need to do is read and be given time to read. Too much time for
reading instruction is not being used for actual reading, but is being used to teach
programs that support skill instruction, an example of what the NRP's scientific research
is supporting. When students learn skills separate from the actual act of reading the skills
are less likely to carry over and be mastered by the student without some literary meaning
attached to it (Allington, 2001). Reutzel (1998) also recognizes the importance of skills
instruction in the early years, but considers this a part of a larger reading program.
Don Hooper (2002) discusses the importance of reading in schools; he explains the
ultimate goals of his district in an article published in The School Administrator. He sees
effective reading instruction as summed up in three statements.
•

Comprehensive and effective literacy plans are based on research and best
practices are evaluated periodically for refinement.

•

Children will learn to read given appropriate instruction at the appropriate time, in
appropriate ways.

•

Ongoing, focused training of teachers and administrators is essential for effective
literacy instruction.

22
Phonics and Phonemic Awareness
Phonics and phonemic awareness are often seen as the core of reading instruction
as stated by the report from the NRP (2001 ). The panel drew conclusions based on
compiled scientific evidence that explicit phonics instruction will allow readers to be
more successfui. Phonics refers to instruction in the sound- letter relationship through
reading and is also carried over into writing. It involves understanding the alphabetic
principle (Strickland, 1998). Phonemic awareness is the ability to learn how sounds map
to letters, or the understanding that speech itself is composed of a series of individual
sounds (Strickland, 1998). There is a difference between phonics and phonemic
awareness. The ability for students to decode words is a vital part of reading, but is not a
successful reading approach on its own. Learning to use letter/sound cues along with
prior knowledge and context, according to Strickland (1998) is one way phonics fits into
reading instruction.
The International Reading Association ( quoted by Strickland) notes that the
development of phonemic awareness should be a part of a broad instructional program in
reading and writing; phonemic awareness should not be overemphasized to the point that
"other important aspects of a balanced literacy curriculum are left out or abandoned."
(1998, p.27)
A recent survey by Baumann, Hoffman, Moon, and Duffy-Hester (1998) found
that teachers valued and taught phonics, decoding, and word identification strategies. The
survey was set up to obtain perspectives on public school elementary teachers' and
administrators' beliefs about reading instruction and their current classroom practices and
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administrative policies. The first part of the survey, the researchers mailed surveys
from a large, national sample of district-level administrators and elementary principals to
access reading instructional practices in U.S. elementary schools. The surveys were
supplemented by visits to fifty one school districts, within which the researchers observed
reading lessons and interviewed administrators and teachers. Their study supports the
belief that phonics should play a role in the classroom.
Current research indicates that it is important to teach phonics and word analysis
strategies along with including authentic literature as part of a balanced reading program
(Allington, 2001 ). Noting that the research supports phonics, but also remembering the
need for authentic literature is just as important and through integration these two ideas
can be meaningfully accomplished together.
Phonics can be referred to as a skill based approach. The goal of reading is
comprehension and a phonics based approach limits the opportunity to find meaning
within the text, according to the North Central Regional Educational Laboratory (2003).
A skill based approach uses reading programs that offer stories with controlled
vocabulary made up ofletter-sound relationship and words with which children are
already familiar. The skills based approach does not provide the student with
opportunities for growth outside of what they already know, the idea to is practice what
they can do rather than expanding on existing prior knowledge and skills.
Phonics should not be taught as a separate subject with an emphasis on drills and
rote memorization, notes the National Association for the Education of Young Children
(1996). Phonics is a strategy to use in reading and should be taught during the act of
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reading for students to actually learn the skill. Strickland (2003) reaffinns that the
proper way to teach phonics is as a tool for readers to use. The need for students to
understand how to decode words through phonics is an important tool in reading, but
does not allow the student to maintain and monitor for meaning. Learners need to see the
reh!vam:e ufphunicsforthemselves in their own reading and writing (Strickland, 2003).
Willows (2002) states that systematic phonics instruction by itself does not help
students acquire all the processes they need to become successful readers and writers. It
needs to be combined with other essential instructional components to create a complete
and balanced program. The research suggests that phonics instruction is important, but
its place in a balanced literacy program comes within the context ofliterature that the
students are reading and can relate to, thus meaning and comprehension are achieved
through the process. The research presented provide two polar ideas about teaching
phonics: one side supports reading instruction in the form of phonics skill and drill while
the opposite side supports a balanced literacy program in which phonics is imbedded in
the learning to help maintain meaning through the reading process. No one denies the
crucial role decoding plays in reading.
The skill and drill approach to teaching phonics encompasses an analytic system
of teaching, while embedding the skills within the actual act of reading literature
correlates to a systematic approach. Fluency and comprehension depend on decoding,
and Kane ( 1999) has asserted that classroom teachers in the primary grades "do value and
do teach phonics as a part of their reading program" (p.770) that supports phonics within
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a balanced reading program, not as an approach to effectively teach reading (Kane,
1999, p.770).

Opposing sides of a Balanced Literacy Program
Fostering a balanced literacy approach in the classroom is not supported by
everybody; many researchers arc in support of a more directed phonics based program.
In an article written by Stephenson and Reynolds ( 1998-1999) their support for a strict
phonics program is supported through different research and studies they completed.
They are quoted in their statement "Teachers who teach explicitly make no assumptions
that a child will figure things out on their own or that they will learn important reading
skills just by being exposed to books and listening to others read" (p.1-2). This
statement supports explicit phonics and does not credit the components of a balanced
literacy classroom. The Consortium on Reading Excellence (2003) provides infonnation
based on building a powerful reading program: from research to practice. Their findings
state these three strategies should be present for all successful interventions to work:
1. explicit work to help children understand the sound structure of the language
at the phonemic level
2. intensive and explicit work in sound/symbol associations
3. explicit application to connected text with controlled vocabulary (p.3).
These statements support a skills based program, and using text with controlled
vocabulary which limits to selected literature for students and teachers to use. The
National Reading Panel (2000) also had overwhelming support for phonemic awareness
instruction, based on the studies that qualified for their research. The findings showed
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that teaching children to manipulate phonemes in words was highly effective under a
variety of teaching conditions with a variety oflearners across a range of grade and age
levels and the teaching phonemic awareness significantly improves their reading. A key
characteristic of Whole Language education is the acceptance of learners, meaning that
all learners are accepted regardless of their cultural or socio-economic background or
other characteristics or labels. Another key concept is the idea of skills being taught
within context. Instead of being taught in isolation, skills are taught through mini lessons
and conference, in the context of students' reading, writing, and learning. An example
would be: phonics is taught mainly through discussion and activities deriving from texts
the children have read and reread with the teacher and through writing the sounds they
hear in words (Routman, 2001).
The studies and researchers quoted provide support for a skills based approach
rather than an integrated based approach. Those opposing a balanced program are in
support of a skills based program that follows a progression rather than teaching skills as
they arise to help support the meaning of the text that is being read (Strickland, 2003; &
Stephenson and Reynolds 1998-1999). The belief that phonics is important is fostered in
a balanced literacy program, but is imbedded within the curriculum and literature and
taught when the need arises. Using authentic situations to incorporate skills are
components of a balanced program, as opposed to skills in a synthetic situation.
Whole Language

Whole language is a philosophy or belief that guides how reading is taught in the
classroom. Whole language theory views the reading process as holistic and indivisible
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(Ruetzel & Cooter, 1996). In this approach, when instruction takes place in it occurs
within the context and constraints of the text, the readers' knowledge and the classroom
situation. It involves instilling a love of literature, problem-solving and critical thinking,
collaboration, authenticity, and personalized learning (Goodman, Burke, & Goodman,
1991).
In a study conducted by Manning and Kamii (2000) students who were in a skills
driven classroom and students in whole language classroom were interviewed. The
results of the study showed the students who were instructed by the whole language
teacher made more progress in both reading and writing than students who were being
taught in a phonics based classroom. Students were scored on scale based on their
abilities consisting oflevels O,l,2,X,2Y,3,4. September was the starting time for the
survey which ended in May, 73% of the whole language group were at level 3 or 4, but
only 32% of the phonics group were at these high levels in writing. By May, however
the whole language group surpassed the phonics group by having more children at levels
three and four on all three kinds of sentences. There were only two instances of
regression in the whole language group, but the phonics group had fifteen instances of
regression during the year.
In a survey by Baumann, Hoffman, Moon, and Duffy-Hester (1998), teachers
revealed they value phonics instruction hut implemented literature and literacy immersion
activities-practices that are typically viewed as whole language. Their survey was
informal qualitative form in which teachers responses were interpreted and then
observations took place. These studies present strong support for whole language. But it
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is also important to acknowledge and understand the difference between whole
language and a balanced literacy program; these two perspectives are often seen as the
same. Whole language is based on a theory of philosophy in which teachers attempt to
integrate the four language modes of listening, speaking, writing, and reading across the
curriculum areas (Reutzel & Cooter, 1996). A balanced approach differs in that it
specifies through this approach the teacher will help children learn to read and write by
reading and writing TO, WITH, and BY children (Mooney, 1990; Reutzel & Cooter,
1996). The difference between balanced literacy approaches and whole language is that
one (whole language) is a belief while the other (balanced literacy) is a theory put into
practice with clear approaches that are open ended based on student needs.
Whole language approaches are often referred to as meaning-based approach
emphasizes comprehension and meaning in texts, according to the North Central
Regional Educational Laboratory (NCREL, 2003). NCREL also notes that whole
language advocates stress the importance of children reading high-quality children's
literature and using language in ways that relate to their lives, such as daily journals,
trade books, letter writing and workshops. This statement by the NCREL directly
interferes with the knowledge that through a phonics reading program students are
limited to the availability of books to read in order to control the vocabulary. These are
two contradictory views in the debate of whole language and phonics, through whole
language children have more choice as to what type of literature they will select to read
as apposed to a regimented list of books. According to Reutzel (1998/1999), for years
New Zealand called their approach "Balanced Reading Programmes" until 1985 when
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New Zealand's practices were lumped under the label of"whole language approaches"
by U.S. scholars, researchers, and practitioners. The program used in New Zealand is
much more than whole language.
The difference between whole language and balanced literacy may be easily
understood through Pressley's (1998) beliefthut bulunoed skills instruction (e.g. phonics,
comprehension strategies teaching) and holistic literacy opportunities (reading of
authentic literature, composing in response to text), can be combined and considered a
balanced approach to literacy instruction. Through the explanation of whole language
what can be concluded is that within a balanced approach the theory of whole language,
reading and writing in a literature rich environment through content areas, is most
successful when put into the components of a balanced literacy program.
Why a Balanced Program?

The question, why a balanced program?, can be answered through research based
evidence; that it provides learning opportunities for all students to experience reading
through a variety of reading activities in which students are participating in the act of
reading rather than isolated skill and drill activities (Fitzgerald, 1999). There is no quick
fix when it comes to reading instruction. In an article by Speigel (1998), which states the
search for a silver bullet in reading instruction is impossible. She also addresses the
phonics versus whole language debate,
Special interest groups are exerting enonnous pressure all over the nation for
mandates to move away from the whole language philosophy, which some
legislators and school boards had previously identified as the silver bullet, and to
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swing all the way to programs with heavy and even exclusive phonics
instruction (p.114 ).
The answer to the debate would be, balanced programs giving both children and teachers
the best opportunity for success (Speigel, 1998). The search will end when educators,

administrators, and legislators are on board with the effectiveness of a balanced literacy
program that will provide opportunities for all students to make growth. Speigel states
that a balanced approached help us meet the needs of most children because such
approaches are not restricted to one way of developing literacy ( 1998). Pressely
conducted a variety of studies to test the effectiveness of a balanced literacy program; his
evidence supports a balanced reading approach. Teachers with the highest achieving
students seem to integrate the skills instruction with the holistic activities better than did
the teachers who had lower levels of achievement (Pressley, 2002). The best approach to
teaching reading is a combination of approaches. No single approach is sufficient for any
child, nor is any predetennined combination of approaches (Mooney, 1988)
Summary

There are a variety of approaches to teach the skills and strategies of reading a
student should learn in the elementary school, especially in grades third, fourth, and fifth.
Through the research reviewed there is support for phonics, and whole language - but the
research shows a greater need for a balanced literacy approach. Educators strive to do
what is best for students in order to allow each child to be successful. Students in the
very best classrooms were integrated well into the balanced instruction, with every
student receiving both skills instruction and holistic experience at his or her competency
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level (Pressely, Roerig, Bogner, Raphale, & Doelzal, 2002). A balanced literacy
approach allows the teacher to differentiate the delivery of instruction as well as the
content to meet each learner and the Washington State Essential Academic Leaming
Requirements. What and how the approach is achieved is interpreted by the teacher
which is detennined by sfodent needs, which gives greater complexity to this issue.
Providing a clear and concise definition as to what a balanced approach really is and
some tools and strategies within the program as distinguished in this chapter provide
greater clarification that will allow the reading instruction for our students to be the most
effective as possible.

CHAPTER III
METHODOLOGY

Interest in the Study and Project
The author became interested in this project as a beginning third grade teacher in
the Wenatchee School District. The author wanted to know what instructional strategies
were being used in classrooms that had at least 75% of their student making a year's
growth, as based on the Northwest Evaluation Association (NWEA) reading levels ability
test. The NWEA is a standardized test used by the Wenatchee School District starting in
third grade. Washington state learning goals are detailed in the results of the test. The
reading test assesses students on their ability in the following area: literary
comprehension, skills and strategies, expanding comprehension, and thinking critically.
The advantage of the test is it allows students to show growth, analyze the scores, and
determines if the student made a year's growth in a year's time, and whether or not the
student is at the appropriate level for their grade level.

Pwpose of the Study and Project
The purpose of this study was to compare the instructional strategies in reading
used by fourth, and fifth grade teachers in a Central Washington School District, and their
effect on student's growth within a year. In this chapter the author describes the subjects
in the study, the instruments used, and the procedures that were followed in order to meet
the requirement of the study. The author also provides a framework for teachers who
teach grades third, fourth, and fifth; that outlines effective practices in literacy which
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have been proven to provide the skills for students to make a year's growth. The
framework incorporates the effective practices into a balanced literacy approach.
The levels test only measures reading ability and does not include writing. The
district does not have a standardized assessment for writing; writing assessments are

completed each trimester and then graded by the teacher to show growth throughout the
year. The writing portion of the literacy program is much more difficult to assess and
show a year's growth. The writing assessment is scored based on a four point scale and
each teacher may score their student's papers slightly different. Writing questions were
included on the survey as part of a balanced literacy program. Writing assessments were
not used to determine eligibility for the survey. The project is based on the Wenatchee
School District's Learning and Teaching Guide, which was used to create a scope and
sequence for the teachers based on the Essential Academic Learning Requirements. The
project does not take into consideration classrooms that are mandated to use a certain
reading program for a set number of minutes a day.
Subjects Involved in the Study

The students, whose results were used by the district to determine which
classrooms had at least 75% of their students make a year's growth, were enrolled in
either a fourth or fifth grade classroom in the district. All of the students attended one of
the seven elementary schools comprising grades kindergarten through fifth grade. The
district administered 465 test in the fourth grade and 480 in the fifth grade. The students,
whose results helped determine focus classrooms, were in general education classrooms
that included enrichment students, English as second language learners, and students
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receiving additional instruction through special education, Title One, the LAP
program, and literacy support opportunities. The superintendent ofleaming and teaching
in the designated district identified the classrooms that had at least 75% of their students
make a year's growth in 2001-2002. She then sent the letter and the questionnaire (see
Appendix A and B) at this author's request.
The study was completely voluntary and anonymous. The surveys were sent out
by the district office through the district's inner office mailing procedures. Based on the
given criteria five questionnaires were sent out and three were received by the author.
The questionnaires were returned to the author directly by the teachers through the inner
office mail, or to the district office who then forwarded them to the author. The
questionnaires were then compiled together and sorted into categories with similar
effective practices.

Instruments Used to Complete the Study
The data collected came from the students' scores on the NWEA reading levels
ability test, which was administered in the school year 2001-2002. The test is given in
September and in March, this is the time frame used to determine a year's growth by the
district. The students completed the assessment within their classroom, with the
exception of students who may not have been present, or were on an Individualized
Education Plan or 504 plans that allowed them to take the test with a special education
teacher. Make up tests may have been administered by another employee and in a
different location, such as the library with the principal administering the test.
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The Levels test is a standardized test that is aligned with the Washington state
Essential Academic Leaming Requirements. The company provides the assessment
materials and calculates the scores as well. The assessment was not controlled by the
teacher. The teacher's role included teaching the children prior to the test using
curriculum thataligns with their grade level standards. The teachers facilitated the test
by providing the appropriate environment and directions for the test. Teachers are
allowed to motivate and observe during the testing so students didn't accidentally skip a
page or make a mistake when transferring their answers to the answer sheet. Students
may have been required to retake the test, based on whether the test was too difficult or
too easy this decision is made by the testing company as a result of the scores.
Procedures Followed in the Study
The questionnaires completed by the designated teachers were compiled and
conclusions were drawn. The results reflected teachers who had high achieving
classrooms were using a balanced literacy approaches in their classroom. Teachers were
using a variety of resources and programs for their curriculum based on student's
strengths and needs, and the standards. The results of the questionnaire are provided in
Chapter Four. The study involved five classrooms in fourth and fifth grade that fit the
criteria and three teachers responded. With the small number of responses the author was
unable to draw heavily supported conclusions.
The author used the information to find common effective practices in those
classrooms and to create a framework for teachers of grades third, fourth, and fifth that
depicts a balanced approach to teaching reading and writing while meeting the state
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standards. The project includes outlines and lessons for each area of a balanced
approach: reading and writing aloud, shared reading and writing, guided reading and
writing, and independent reading and writing.

CHAPTER IV
RESULTS FROM THE STUDY
Introduction

The author of the project conducted a study based on effective teaching strategies
in reading and writing in grades four and five. The study was based on the results ofthc
Northwest Evaluation Levels achievement test in reading. Based on the students' scores
the author was able to conduct a survey using those classrooms that showed a high
percentage of students making growth.
The district used for this study was able to identify five classrooms in fourth and
fifth grade out of forty that had 75% of their students make a years' growth in the year
2001-2002. Four of the classrooms were fourth grade and one was fifth grade. Third
grade classrooms were not able to participate in the study, since 2002-2003 was the first
time these students were included in the levels test. Five classrooms were identified as
showing at least 75% of their students making a year's growth in a year's time, of the five
eligible surveys. Three teachers participated in the study. Since such a small number
was identified and even a smaller number participated the author was unable to make
heavily supported conclusions, but used the responses to show support for a balanced
literacy program.
The survey was in the format of an optional questionnaire in which the teachers
who participated responded with short answers. The author was able to compile the
completed surveys and designate what effective practices were being used. All of the
classrooms were incorporating the pieces of a balanced literacy approach which is
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defined as a classroom that fosters the whole language philosophy and the instruction
of phonics through reading and writing in six different components: writing aloud, guided
writing, shared writing, independent writing, reading aloud, guided reading, shared
reading, and independent reading.
The author has taken the responses from the swvey and compiled them together
in the following pages. The questions from the survey are provided above the
corresponding table, the tables designate each teacher's response to the appropriate
question. Through this fonnat the author was able to identify similar practices with the
teachers and construct a project as a result of the survey. The project that proceeds the
results provides a framework for incorporating all six components of a balanced literacy
program in the elementary classroom specifically third, fourth, and fifth grade.
Question 1: What is your reading philosophy?
Grade

4

4

5

Response
Teacher A:
Reading is complex interaction between the reader and the text in which the
reader constructs meaning. It's an active process in which the reader's mind
must be engaged before, during, and after the actual act of reading. Most of
"reading" happens inside the brain so it becomes essential to talk and write
about the material read or to use the idea gained from reading to create a
product in order for teachers to assess the reading. Reading is more than
decoding the words on a page. We also need to read "between and beyond"
the lines.
TeacherB:
Basically - it is that each student will make a year or more growth from
where they start when they enter my room.
Teacher C:
Purposefully have students interact with all types of texts (geme) by reading,
discussion, and writing. I believe students need to be taught the skills of
comprehension in a systematic manner. Help them, use examples until they
can work on their own. I think small groups, that meet frequently, work the
very best. Teach students how to think about what they read.
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Question 2: What reading skills and strategies do you explicitly teach in your
classroom? What methods do you use to do this?
Teacher
Teacher
A

Skills & Sti·ate!!:ies
I.) Active reading
strategies

,,

2.) I do a lot of
modeling.

Methods
I. )Pre-reading - activate background, preview, predict,
question.
During- self monitoring, reviewing, connecting,
predicting, checking, questioning, informing,
visualizing
After - summarizing, reacting, responding, sharing,
synthesizing.

3. Everyday time is scheduled for these activities.
3.) Reading aloud is 4. ) Small focus groups, literature circles, whole class
very important in
my classroom, as
well as SSR.
4.)0ne-One
conferences.
Teacher I.) Each student
will make a year
B
or more growth
in reading.
2.) Running record
with student text
for students
below 3.5 on
STAR.
3.) Parents will be
informed about
their child's
reading level and
asked to help by
increasing
reading time at
home with
correct level of
books.

1-3) Review material that has been read, verbal book
reviews. Read-a-thons. Give parents motivation (oneon-one tutoring for their children) to have their kids
enter reading contests. Choose literature classics.
Individual help for those who struggle. Use variety of
reading materials: maps, traffic sign, newspapers,
current events, magazines. More one-on-one reading
activities with buddies, teacher aids, seniors, and parent
volunteers.
Parents read with children at home, daily reading
records for home reading.
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Teacher 1.) Main Idea
2.) Context
C
3.) Sequence
4.) Conclusion
5.) Comprehension
6.) Inference

1-6) Discussions and writing about texts. Leveled
reading groups ( small groups).
Guided reading and writing meetings.

Question 3: How do you ensure all students comprehend all forms of texts?
Teacher
Teacher A

TeacherB
TeacherC

Response
I try to provide a wide range of reading opportunities and materials.
Explicit teaching and practice with various text features.
Ringo reading incentive program encourages experience with many
genres.
Infonnal observations and conferences much more than "tests".
Lame and varied classroom librarv available.
Small groups with different fonns as a focus. Skills test to review
learning and questioning.
I use write source (Great books), day journals of critical reading &
writing. Writing with leveled small groups. These books have excerpts
from all types of genre. They have reading, reading interaction, and
writing with each text. They underline and write notes in paragraphs,
ect., in the book.
We also use other chapter books for reading, writing, and discussion.

Question 4: A balanced reading approach includes reading and writing through a
variety of approaches, please indicate which one you use and how.
Shared Reading
Teacher

Teacher A

Do they use
shared
readine:?
Yes

TeacherB
TeacherC

Yes
Yes

Approaches for shared reading.

We read content materials out loud together and
directions. Poetry sometimes.
Small o-rouo with a focus. Reading from content areas.
Their reading of their writing. Some partner reading,
reading 2:roup's evervdav.
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Guided Reading
Teacher

Teacher A

Do they use
guided
readin!!:?
Yes

TeacherB
TeacherC

Yes
Yes

Approaches for guided reading.

Mostly with lower students, less frequent with fluent
high readers. I do more literature circles with high
kids, more whole <>TOUD orientation.
Small <>TOUP with a focus. Literature circles.·
Everyday - all kids. Small groups, specific
assignments of that they are looking for in text.
Interest <>TOUPS as well.

Independent Reading
Teacher

Teacher A

Do they use
independent
readin!!:?
Yes

TeacherB

Yes

TeacherC

Yes

Approaches for independent reading.

Self selection of texts for SSR (silent sustained
reading) and at home reading.
AR (Accelerated reading) chapter books and nonfiction articles.
Required reading logs every week. Use silent
reading time in our room - not evervdav a set time.

Reading Aloud

Teacher A

Do they use
readin!! aloud?
Yes

TeacherB
Teacher C

Yes
Yes

Teacher

Approaches for reading aloud.
Almost daily. It's a favorite "community" time and
model of fluency. We discuss and respond in journals
to read aloud materials, make multiole connections.
Whole Grouo, evervdav.
Everyday, I have a chapter book, for them. Kids read
their own 10 minute writing prompt aloud. I also have
kids read from reading orouo text or social studies text.
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Shared Writing
Teacher

Do they use
shared
writing?
Yes

Teacher A

TeacherB .. ..Yes
-,--··-Yes
TeacherC
,

Approaches for shared writing?

Used more when teaching/modeling revision. Wedo
shared and small group writing in math.
Small !ITOUP with a common area to work on.
Espedaif:y-done wfih 10 min. writing prompt. However
in reading ITTOUPS, what thev write is shared evervdav.

Guided Writing
Teacher

Teacher A

Do they use
guided
writing:?
Yes

TeacherB
Teacher C

Yes
Yes

Approaches for guided writing.

Some small groups, but not on a regular bases. I do set
up individual conferences as needed, sometimes 2 or 3
kids together.
Small group revision, !ITOUP with same point of concern.
Always daily with some reading assignments. More
formal instruction is done with 4 square, 6 traits,
descriptive, narrative, and persuasive expository. I still
have to teach sentence construction, parts of speech.

Independent Writing
Teacher

Teacher A

Do they use
independent
writing?
Yes

Teacher B
Teacher C

Yes
Yes

Approaches to independent writing.

Most of the writing happens this way in my classroom.
Students are free to pair up for peer conferencing for
revision. They might trade papers to proofread
sometimes. Free writing a few times during the week.
Draft books.
IO minute writing prompts. Three district writing
assessments. Assignments to demonstrate skills.
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Writing Aloud

Teacher A

Do they use
writin!!: aloud?
Yes

TeacherB
TeacherC

Yes
Yes

Teacher

Approaches for writing aloud?
Frequent modeling, short focused lessons across the
curriculum, math problem solving, science journal
and procedures, etc.
Mv write to-s.
Modeling of major formal writing instruction - also
model letters to be written, power point
presentations.

Question 5: What role do parents have in your literacy program?
Teacher A

1.)

2.)

I require at home reading with weekly reading records that include
a student's written response and parent signature. I encourage
parents to help proofread these to discuss the responses with kids.
There's a place for parent comment and some use it to
communicate with me.
Sometimes I use parents during writing time to help kids revise and
to publish (type). Also some years I have them take literature
!!TOUPS.

TeacherB

TeacherC

Small groups for literature groups, 5 parents guide groups of 5 students
using non-fiction texts.
Each child has a job that goes along with the reading.
Very little.

Question 6: Do you use groups? If so, is it based on ability or interest? Please
explain.
Teacher
Teacher
A

Grouuin!!:
Yes

Teacher
B
Teacher
C

Yes
Yes

Exulanation
Sometimes ability, usually I often allow students to opt into
a group. "Those who need help with _ _, please join us."
Literature groups sometimes based on interest.
I use whole group instruction followed by partner or table
group practice, then whole group sharing. Table groups are
mixed abilitv, pairs are usually self selected.
Ability, interest, and mixed groups.
Based on ability. My groups are about 6 students each. I
use QRls to help select kids, leveled tests, and teacher
observation.
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Question 7: How do you integrate reading and writing?
Teacher
Teacher A

Teacher B
Tea:cherC

Resnonse
At 4 '" grade I do more pure teaching of writing and reading, then in 5th it is
mostly integrated into social studies content. We apply the skills gained in
4th I've built many performance tasks where kids use reading, writing, and
technolo= to research and produce a product.
Social studies and science curriculum.
I. With the Dayliooks ofReading and Writing Journals there is a constant
interaction between reading and writing.
2. Reading of what they write.

Question 8: What do you find to be the most successful strategy that you use in your
teaching?
Teacher
Teacher A

Response
I. Bonding with students and building a caring cooperative community of
learners (looping adds to that!)
2. Flexibility- go with student needs and interests to get to my goals
( each group is different).
3. Know the students, informal assessment guides me a lot.
** model positive attitudes and learn with them.

TeacherB
TeacherC

Second shot reading for strm.rn:ling readers.
Maybe small leveled groups that are directed into interacting with the
text thev read, and are held accountable.

Question 9: What sources and texts do you draw from?
Teacher
Teacher A

TeacherB
TeacherC

Response
Writing: 4-square, Writers Express, Words Their Way (spelling).
Reading: Readers Handbook, Time for Kids, Newspaper, all text books,
trade books, our literacy library collection, a little from the Mosaic of
Thought, In the Middle, Snapshots, Nonfiction Matters.
Resources for teaching: Don Graves, Lucy Calkins, and Shelley
Herwavne's books.
Write source, second shot, and accelerated reader.
Great Source, Daybookjoumals of Critical Reading and writing, Streck
Vaughn Reading Comprehension, Streck Vaughn Reading series, 4square writing, 6 traits of writing, social studies text, other books, and
computer internet.
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Question I 0: If you could change anything about the educational system to
improve our reading instruction, what would it he?
Teacher
Teacher
A

Teacher
B
Teacher
C

Response
1. Better pre-service training for all teachers in reading and writing as these
cross curriculum areas.
2. Instead of pull out instruction; include all kids in classroom lessons. Then
add on "extra" sessions fot help. Kids that ate sttugglJng do not deal well
with the fragmentation and disruption we force on them by pulling them
away. They need role models and inclusion.
3. Consider strongly concentrating our interventions at primary grades and
proved time and support to develop necessary early reading skills.
More phonics in the kindergarten through 2nct grade.
I think there should be more computers in each room. Kids gain confidence
and have detennination to read the infonnation on the computer.
More time, more help for small groups.
Some people to help small m-oups with writing.

The results of the survey, lend support to a balanced reading program as described
in chapter two and the introduction to chapter four. The teacher's responses reflected the
integration of reading and writing across the curriculum. The approach the teachers used
in their reading program did include more pieces of a whole language philosophy. Pieces
of the whole language philosophy are used in areas such as integrated literacy within the
content areas. The teachers noted that some of their groups and teaching was done based
on ability, which would allow the author to believe these needs would vary from phonics
to fluency to comprehension. The need for stronger phonics instruction in the early
grades, kindergarten through second grade was presented. Based 9n the support of a
balanced literacy approach the author found in the survey, she has compiled a quick
reference for teachers to refer to in support of a balanced literacy classroom. Teachers in
grades third through fifth could use the project to enhance their reading program.
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Project

The results from the survey provided information for teachers wishing to
implement a balanced literacy program. Since, these classrooms were noted as ones'
making growth it is the belief that the strategies that they are using are effective. The
following areas were seen as common trends from the survey and then built upon from
the research and a framework was created by the author. The following is a list with
explanations of what can be found in the project.
1. A schedule for a classroom that includes all strands of a balanced
literacy approach. The strands of a balanced literacy program include:
guided reading and writing, shared reading and writing, independent
reading and writing, and reading and writing aloud.
2. The survey revealed that one-hundred percent of the classrooms
provided a reading aloud opportunity for their students. A list of
recommended books to read aloud, provided by the author as part of
the project.
3. Independent Reading activities. The opportunity for students to use the
skills and strategies they have learned to actively engage in reading
independently.
4. Shared reading guidelines. Small groups or whole group reading
together, where each member has a copy of the text. Often the teacher
does the reading and the students follow along. Discussions take place
before, during and after reading to monitor comprehension.
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5. Guided reading guidelines, and literature circle pieces. Small
groups work together with a focus. The groups are made up of
students who are working on the same skills and strategies.
6. Independent writing through journals and writing prompts. Students
have the opportunity to write freely and on their own.
7. Shared Writing through modeling and using the four square approach.
The teacher and students compose a written piece with the teacher
guided the writing and acting as scribe for students. This is also a time
in which teachers can model proper writing techniques.
8. Guided writing, useful strategies. Students work in small groups with
a common focus. The teacher pulls the group together and provides a
lesson based on their common needs.
9. Writing aloud, included in modeling and student sharing. This is a
time in which the teacher models writing and expresses his/her
thinking verbally as the writing is being composed.
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Schedules for a balanced literacy classroom
Schedules for every classroom vary based on start and finish time of school,
recess, lunch and specialists. The following is a list of suggested length of time for each
strand of a balanced literacy program; as well as a suggested number of times each strand
should be done in a week. The schedule may appear to consume a large portion of the
day, but keep in mind that a balanced literacy approach works through integration of all
curricula areas.

Strand

Length of time.

Suggested times to engage
in this activity throughout
the week.

Reading Aloud

At least 10 minutes for actual

Once a day.

reading time. 2-3 minutes before
reading for review, and 5-7
minutes after reading for
discussion.

Independent Reading

At least 20 minutes of

Once a day, for in school

uninterrupted time at school.

reading. Home reading

Another 20 minutes should be

should be required at least

completed at home.

five days during the week,
including the weekend.

Guided Reading

The class should be broken into

Meet with three groups a
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groups based on ability, 4 groups

day. Make sure to meet

within the classroom works the

with the two lower groups

best. Each group should meet for everyday and the two higher
about 20 minutes to work on

groups at least three times a

specific needs within that group.

week.

Groups can also be formed based

Literature groups can

on interest for literature circles,

supplement one of the

about 30 minutes is needed to

meeting times, for ability

meet with literature groups.

groups. Literature circles
should meet at least once a
week.

Shared Reading

This component is often part of a

At least one activity

guided reading group. Students

everyday should include a

also engage in shared reading

shared reading experience.

when reading texts together as a
class. The length of time will
vary, based on activity.
Writing Aloud

Writing aloud/modeling writing

Students should see their

will vary in length based on the

teaching model writing and

goals of the lesson; a writing

think aloud through the

project may take up to 45

process at least once

minutes, where a shorter reading

everyday.
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follow-up activity may only take
10 minutes.

Independent Writing

Depending on activity, a journal

Everyday at least once.

entry should be allowed at least

Journals are a great way to

1O- 1:'5 minutes to complete.

get started.

Based on assignments and goals
the time may change.

Guided Writing

Guided writing, works best in

Guided writing groups

small groups based on need. The

should meet at least once or

group will need at least 20

twice a week. This also

minutes to share and work

depends on the unit or

through new skills and strategies

activity.

within their writing.

Shared Writing

A formal shared writing activity

Students should be given

based on a writing goal may take

the opportunity to engage in

up to 45 minutes. Other shared

a shared writing activity

writing experiences through

everyday.

reading responses and
communication in math may only
need a 10 minute block of time.
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Suggested books for reading aloud activities

There is an endless list of great pieces of literature to use as read alouds. The
following list is comprised by the author and suggested to be used in third, fourth and
fifth grade classrooms. The author chose these books based on student interest level.
Many of the books are ones that students in grades third, fourth, and fifth can relate,
understand, and find other books by the same author if they enjoyed the author's style of
writing.
Book

Author

Grade Level

The Best Christmas Pageant Ever

Barbara Robinson

3ru

Bridge to Terabithia

Katherine Paterson

5U1

Call it Courage

Armstrong Sperry

4m

Charlotte's Web

E.B. White

3'"

The Cricket in Time's Square

George Selden

3'"

Danny, the Champion of the World

RoaldDahl

4ui

Dear. Mr. flenshaw

Beverly Cleary

4m

The Dog That Stole flome

Matt Christopher

3'"

Freckle Juice

Judy Blume

3ru

Frindle

Andrew Clements

5U1

I

I

From the Mixed-up Files of
Mrs. Basil E. Frankweiler
flatchet

E.L. Konigsburg

5m

Gary Paulsen

4ui

floles

Louis Sachar

4m

,a

How to Eat Fried Wonns

Thomas Rockwell

3

The Hundred Dresses

Eleanor Estes

4'"

Island of the Blue Dolphins

Scott O'Dell

4

James and the Giant Peach

RoaldDahl

3ra

Jean CraigheadGeorge

5"'

Maniac Magee

Jerry Spinelli

3ru

Mrs. Frisby and the Rats ofNimh

Robert O'Brien

4tn

Number the Stars

Lois Lowry

5"'

On My Honor

Marian Dane Bauer

4tn

Romona the Pest

Beverly Cleary

3ru

Sarah, Plain, and Tall

Patricia Maclachlan

,a
3

Shiloh

Phyllis Naylor

3

The Secret Garden

Frances Hodgson Burnett

5tn

Tales of the Fourth Grade Nothing

Judy Blume

4"'

The View from Saturday

E.L. Konigsburg

4tn

Walk Two Moons

Sharon Creech

4"'

Where the Red Fem Grows

Wilson Rawls

5tn

Julie of the Wolves

. .

.
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Activities for Reading aloud:
The reading aloud component of a literacy program should be implemented
everyday. The goal ofreading aloud is more than an opportunity for students to listen to
a story. The discussion that goes along with the reading is the most essential part of
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reading aloud. In grades three, four, and five; the most common choice for a read
aloud is a chapter book.
The use of chapter books allows the students to be engaged in a novel and look
forward to this time of day, and to settle their anticipation about what is going to happen

next. Before reading each day have a short discussion about what has happened so far.
This is a great way to help those who were absent get caught up. This time can also be
used to share their reflections they wrote the previous day. Activating their prior
knowledge about the book will help them be active listeners and become more engaged in
the reading aloud process.
The process of reading aloud lends itself to many teaching points along the way.
The process of shared reading can also be incorporated through reading aloud in the
following form. During reading you should take time to stop and discuss any important
passages or new vocabulary that the book may introduce to the students. Students should
feel comfortable to interject during the reading if they have a question or comment
relevant to the reader. Allowing students to interject is an important part of the process.
Students need to be clear of the expectations during reading aloud; to be active
listeners and if they have a question or comment they should probably raise their hand or
if the teacher is comfortable allow them to do speak out "I have a question about the last
part. I didn't understand what _ _ _m.eant." It is important to discuss appropriate
questions. The students need to understand that if they did not catch a word, but still
understood the meaning of the story, they should jot it down and bring it up at the
conclusion of the reading activity.
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After reading, time needs to be allotted for discussing the reading and
answering any questions the students may have and make predictions for the next day's
reading. Periodically, the students should be given the opportunity to reflect in their
journals about the reading. Their reflections can be shared as the pre-reading activity the

fullowing day and be used to guide discussions.
Independent Reading
Independent reading gives the students a time to practice the skills and strategies
they have learned through a balanced literacy program. The question that arises often
when students are given the time to read silently is; "Are they truly reading? If they are
reading do they comprehend?" Both of these questions are important to consider when
creating an Independent reading time. The students should have the choice to read what
they choose. At the third, fourth and fifth grade chapter books should be encouraged, but
quick reads (picture books) should also be allowed.
Provide at least fifteen minutes a day for silent reading. The teacher should take
this time to read as well as to model for the students. Teachers can even be reading a
teacher's manual to prepare for a science lesson. Use an in class reading record or use
reading journals that allows the student to record the date, book, pages read, and short
explanation about what they read that day. These can be checked by the teacher weekly
to see that active reading is occurring.
Book projects and book reports can be assigned, using the books they are reading
during silent reading. The Wenatchee School District's Learning and Teaching Guide
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(2001) depicts which genres of literature should be taught at each level. Independent
reading is another mode to accomplish reading these genres.

3'" Grade Genres
Fables
Myths
Tall tales
.

4'h Grade Genres
Comics
Cartoons
Historical & Contemporary
Fiction
Autobioirraphies
Speeches
Interviews
Advertisements
Essays
Atlases
Newsoaoers
Newsoaoer Reoorts
Magazines
Magazine Articles
Memos
Directories
Phone Books
Business Letters
Schedules

5111 Grade Genres
Science Fiction
Haiku
Cinquain

Rhymed
Ballads
Manuals
Unrhymed
Promotional Materials
Proverbs
Editorials
Sayings
Essays
Magazines
Encvclooedias
Almanacs
Thesaurus
Brochures
Diaries/Journals
Bioirraphies
Speeches
Interviews
Advertisements
Essays
(Genres as outlined by the Wenatchee School District)
The following is an example for a third grade classroom; the project is called

Readers are Leaders. The Readers are Leaders project was created by the author to help
motivate students to independently read from a variety of genres. The child is given a
chart with the different genre titles, the child reads a book that fits the genre and records
it in the appropriate space and has their parent sign it. The child will then have the
teacher check the chart to see that the titles are in the appropriate places and match the
child's reading ability.
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The teacher may create a classroom chart in which the student can place a
sticker in the appropriate box. When the child has completed two of the charts, they will
earn a medal that they will receive at the end of the year awards assembly.
Home reading can also be counted as an Independent Reading Activity, which is
another common trend from the surveys. Students should be required to be reading at
home. The number of minutes to meet standard should be at least one hundred and fifty.
At least fifteen minutes of their reading at home should be completed by sharing the
reading with a parent, by being read to and reading aloud. The reading log should be
signed by both the student and the parent. The student should then write a reflection on
the back of their reading log about their reading during the week. The written response
allows the teacher to monitor whether or not the student comprehends their reading.
Students also know that they are being held accountable for their reading and parents can
be involved in their child's selection ofliterature and participate in discussions with their
child. A place for comments from parents is available to allow them to share comments
or questions about their child's reading.
Student reading logs are used by both the teacher and student to monitor
independent reading activity. Students can earn incentives based on their involvement in
home reading. Each time a student returns a reading log that meets or exceeds standard
they can place a stick on their personal reading chart. After every 7 stickers students
have the choice of a book out of the book box or to be a guest reader for a day.
Independent reading time is important both at school and at home. Students need
time to practice and use skills they have learned about reading in a leisure reading
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situation. The purpose for reading records at school and home along with the Readers
are Leaders chart is to ensure that independent reading time is being used effectively and
to provide guidance for student selections ofliterature. Students are encouraged to read
books based on their interest rather than their ability, but some assistance is provided to

help sludenls read a variely of genres.
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In Class
Name - - - - - - Date

Title of the book.

Pages

What I read about today.
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Date

Ratings:

Author

Book

+=Awesome

-=O.K.

Pages

Minutes

Rating

-- = Not very good

Student Name - - - - - - Parent Signature _ _ _ _ _ __
Date - - - - Total minutes for the week - - 4 = 180
3 = 150
2 = 100
1 = 50

minutes exceeds standard
minutes meets standard
minutes working towards standard
minutes below standard
minutes didn't read

O=O
** Use the back of this form to write a reflection about what you read this week.
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R~d~ m LXi~td~JfS; ~JDllft" Ch~
1. Write the name of each book in the space on your chart.
2. Read books at your level.
3. You must read the entire book or magazine to count it.
a. For example, if it is a poetry book you need to read the whole
book.
4. A parent must sign for each completed book.
5. The teacher will expect the student to be able to share information or a
summary about the book.
6. The teacher may question book acceptability for individual students.
7. Students will do a special book report once each trimester from one of
the books on the student's chart.
8. Students who fill in both charts and complete the puzzle by the end of
the year will be awarded a medallion in our end of the year assembly.
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Add a sticker to the chart at school each time you complete a book or magazine.
Chart #1

Science

Adventure

Poetry

Magazine

Biography

Non-Fiction

Fiction

Realistic
Fiction

Realistic
Fiction

Fiction

Non-Fiction

Fiction

Biography

Folk Tale

Science

Non-Fiction
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are

Add a sticker to the chart at school each time you complete a book or magazine.
Chart #2

Fable

Tall Tales

Poetry

Magazine

Biography

Folk Tale

Legend

Realistic
Fiction

Fables

Tall Tales

Poetry

Magazine

Biography

Folk Tale

Legend

Informational
book
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Guided Reading
Guided reading groups work best if they are based on ability or need for
instruction based on a specific skill.
In guided reading there is a careful match of text and children to ensure
that each child in the group is able to enjoy the story thtoughout the first
reading. This means that the groups are relatively homogeneous.
Although the children in any one group will reflect a range of
competencies, experiences, and interests they will be working together at
that particular time because the material offers each child a manageable
amount of challenge. (Mooney, 1990, p.45)
This allows a group of students to focus and work on specific skills that they all need
improvement with. The author has recommended to group students into four reading
groups based on ability. Class size, range of abilities, and resources may contribute to
fewer or greater number of groups. Most commonly teachers create four groups based on
ability:
Group 1 = lowest reading ability
Group 2 = low to average reading ability
Group 3 = average reading ability
Group 4 = above average reading ability
You should schedule time for to meet with reading groups daily for about twenty minutes
a session. The following weekly schedule suggested by Coleman (2001 ).
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Monday
Groups 1, 2,

Tuesday
Groups 1, 2,

and 3.

and 4.

Wednesday
Groups 1 and 2.

Thursday
Groups 1, 3,

Friday
Work with

and 4.

groups as
needed.

Use the following outline to help plan your guided reading groups. The plan uses some
of Coleman's (2001) ideas from her book Balancing Literacy as well as some optional
ideas present by the author in support of the survey results.
I. Introduce the book.
a. Introduce the title of the book. Discuss the cover illustrations with the
group.
Read the back cover of the book and make predictions about the book.
Have a student read the back of the book and the first chapter ahead of
time and present the book to the group.
Have a student a student research some information about the author and
present some background information concerning the author, writing style,
and genre used.
b. Discuss unfamiliar concepts. Determine the student's prior knowledge
and what they need to know to successfully read the book.
Make a KWL chart (what they know, want to know, and learned) about
the important concepts about the book.
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Have students determine what infonnation may be helpful to know
before reading the book.
Provide pre-reading materials if needed.
c. Introduce any new information using other materials, besides the book

being used.
Use information gathered through discussions to guide new information,
this can be teacher directed or student led based on the amount of time and
concepts being covered.
2. Read the book.
a. Students and the teacher will read together. The teacher may read parts
aloud while students follow along, students may volunteer to read certain
parts to the group (time to practice before hand should be given), students
may read parts silently or with a buddy.
b. Ask questions to encourage students to make predictions.
Questions should range from literal comprehension to inference and
critical thinking.
Many questions will be guided by student participation.
c. Guide students to silently read a selection to find and confirm the literary
elements. Encourage students to always refer back to the text to support
their answers and to draw conclusions.
3. Reread the book.
a. Have students read the story independently and silently.
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b. Have students respond in response journals. This can be done the next
day.
Responses in their journals may be predictions, questions they have for the
group, a summary of the reading, answers to specific questions posed by
the teacher
4. Initiate a class discussion.
a. Invite students to share their response journal entries, discuss literary
elements, discuss thought and feeling about the story, or retell the story.
b. If reading a longer book, students can make predictions supported by their
reading and reflect on them after their reading.
5. Present a mini-lesson.
a. Discuss literary elements, language structures, or reading strategies.
Introduce or review concepts that occur in or relate to the story.
b. Introduce new vocabulary words they may have found or ones that the
teacher feels are pertinent. Vocabulary cards can be made and kept in a
pocket in their reading journal. New vocabulary words may also be
incorporated into their spelling tests. The cards will follow this structure:

Definition

Synonym

VOCABULARY WORD

Sentence

Picture

67
6. Assign an extension activity.
a. Lead a group discussion based on reactions to response journals. Have
students do a literature-related activity.
b. Literature related activity may include vocabulary practice, story element
project, or reaffirming new reading strategies learned.
7. Prepare for the next meeting time.
a. Introduce a new chapter or story for the next day's reading.
b. Assign questions or reading to prepare for next meeting.
(Mooney, 1990, Routman, 1994, Coleman, 2001, Fountas & Pinnell, 1996)
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Shared Reading
Shared reading often occurs within a guided reading group. The following is a
schedule based on the ideas of Coleman (2001), the results from the survey, and Routman
(1991).

I. Decide on the focus
a. Read a predictable story.
b. Introduce a new author or illustrator.
c. Introduce a new topic or theme.
d. Explore a new genre.
e. Demonstrate specific reading strategies or skills that students need to
practice.
1.

Students should be encouraged to deal with unknown words in
their reading in the following ways: skip it and go back and see
what would make sense. Use the beginning sounds to help figure
out the word. Take out any prefixes and suffixes to find the base
word. What is another word that you know that would make sense
in this sentence, what other words do you know that mean the
same thing, but start with_. Some of these words may be ones to
include as part of the vocabulary card exercises.

11.

Students will also begin to use reading strategies such as text to
text, text to self, and text to world in order to become active
readers.
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2. Select an appropriate book.
a. Does it support the focus?
b. Is it interesting?
c. Does it provide a sufficient challenge for the students?
3. Discuss the text.
a. Talk about the title, author, illustrator, and front and back covers.
b. Prompt the students to predict the theme.
c. Read the text with few interruptions. Encourage participation and
prediction, but not to interrupt the story line.
4. Reread the text.
a. Have students participate in reading. Invite them to recall vocabulary,
ideas, and information and observe and demonstrate reading strategies and
language conventions.
5. Respond to the text.
a. Have respond through discussion, writing, retelling, drama, role play, arts
and crafts, and student-made books.
6. Share responses.
a. Invite students to share their responses. Sharing provides an opportunity
for students to develop and enhance their oral language and listening
skills.
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b. Students' response will vary from discussions based on text to text, text
to student, and text to world responses. The conclusions draw by students
through text to text situations are commonly easier to find directly in the book.
As students progress to text to self each response is varied based on the
student's background knowledge and experiences. The text to world
connections are more difficult for students to engage in this takes some
guidance from the teacher to help students use comprehension and inference
skills, along with prior knowledge presented in the book discussions in order
to make this type of connection. Text to text, text to self, and text to world
connections vary from literal thinking skills to critical thinking which is all
part of active reading strategies students should be engaging in (Mooney,
1990, Routman, 1994, Coleman, 2001, Fountas & Pinnell, 1996).
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Literature Discussion Groups
Literature circles are easily adapted into a balanced literacy program. Literature
circles can comprise of either ability groups or based on interest. Guided reading and
shared reading are both areas that literature circles embraces through this approach.

Katherine Schlick Noe and Nancy Johnson (1999) have defined literature circles as
small groups of students gather together to discuss a piece ofliterature in depth. The
discussion is guided by students' response to what they have read. Literature circles
provide a way for students to engage in critical thinking and reflection as they read,
discuss, and respond to books (1999).
Literature circle support a balanced literacy classroom in which the student is the
focus of the learning. Schlick Noe and Johnson (1999) clarify what literature circles
look like in a balanced literacy program:
Literature circles are ...
Reader response centered
A component of a balanced literacy program
Groups of readers formed by book choice
Structured for student independence, responsibility, and
ownership
Guided primarily by student insights and questions
Intended as a context in which to apply reading and writing
skills
Flexible and fluid; never look the same twice (p.x).
A balanced reading program - including a place for the explicit teaching of skills and
strategies (shared and guided reading and writing) and time for implicit learning (read
aloud and independent reading and writing) provides the ideal context for literature
circles and authentic opportunities for application (Schlick Noe & Johnson, 1999,
p.2).
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The author put together a framework for effective literature circle discussion
groups. Each student will have a different job to complete. The students will take
turns with the jobs and together, as a group, they will determine the amount of
reading to be completed for the following meeting time. The teacher is a part of the
literature circle, especially during the first few meetings. The students are the active
leaders in a literature circle. Each group will meet at least once a week, during the
meeting they will share their job and participate in the discussion. The student will be
assessed on their job, a written summary, and their participation each week. At the
conclusion of the book the group will need to put together a culminating activity.
This could be a variety of demonstrations of understanding through a skit, brochure,
poster, diorama, or an activity of their choice that they have cleared with the teacher.
The jobs for an effective literature circle are: discussion director, vocabulary captain,
literary luminary, illustrator, and all around expert. Literature circles offer the
flexibility for authentic focus lessons throughout the process some suggested focus
lessons on conduction literature circles include:

•
•
•

How to choose a book

•

How to keep the conversation going

•

The role of a discussion group member

•
•
•
•

What to write in your response journal

How to start discussion quickly
How to listen attentively

What to do when you don't understand
What to do when your group finishes
How to spice up lagging discussion
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•

How to mediate conflicts

Focus lessons that can be incorporated into literature circles that center around reading
and writing strategies are outlined by Schlick Noe and Johnson (1999, p.84).
Focus Lessons

Focus Lesson

Reading Strategies

Writing and Response Strategies

•

Predicting

•

Choosing a topic or focus for your
journal entry

•

Reading on to see if predictions
make sense

•

•

Self-correcting when reading
doesn't make sense

Supporting ideas with information
from the book, your own life, or
other books

•

Elaborating by using details

•

Thinking about what would make
sense

•

Writing with a purpose and for an
audience

•

Using what you already know
(background knowledge)

•

Trying our dialogue

•

Finding evidence to support a point

•

Using figurative, descriptive
language

•

Comparing /contrasting

•

•

Identifying important information

Using sketches and illustrations to
spark or extend ideas

•

Using flexible strategies to identify
unknown words

•

Developing criteria for effective
writing

•

Building vocabulary through
reading

•

Writing a response from a
character's point of view

•

Creating pictures in your head

•

Incorporating ideas raised during
discussion into written response

•

Asking yourself (or the text)
questions

•

Reading what you don't know
slowly and what you know quickly

•

Analvzing intemreting, inferring
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Name

-----------

Page or chapter we'll be to _ _ __

JJate _ _ _ _ _~
Week - - - - -

Book title - - - - - - - - - - - -

Your job is to write a list of questions that the group might want to discuss about
this part of the book. JJon't worry about the small details. Your job is to help people
talk over the big ideas in the reading and to share their reactions. Some of the best
discussions come from your own thoughts, feelings, concerns, or questions as you
read. Avoid writing questions that have only one answer. You may use general
questions such as:
./ JJid anything in this section of the book surprise you?
./ JJid you have any questions when you finished this particular section?
./ If you were _ _ _ in the story, how would you have done in this situation?
Questions you plan to ask:
1.
2.
3.

4.

5.
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Name - - - - - - - - - - -

Date - - - - - -

Page or chapter we'll be to - - - -

Week - - - - -

Book title - - - - - - - - - - - -

-T

tU1Illllary

Your job is to find a few special sections of the book that the group would like to
hear read aloud. The idea is to help people remember some interesting, powerful, funny,
puzzling, or important sections of the book. You decide which passages are worth
hearing and the reason why you chose that passage.
PAGE NUMBER &
PARAGRAPH OF PASSAGE.

REASON FOR CHOOSING THIS PASSAGE.
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Name - - - - - - - - - - -

Date - - - - - -

Page or chapter we'll be to _ _ __

Week - - - - -

Book title

------------

Your job is to prepare a brief summary of this week's reading. The other
members of your group will be counting on you to give a short statement that tells the
main idea, key points, and highlights of this week's reading assignment.

Write key points and highlights below:

77
Name

-----------

Page or chapter we'll be to _ _ __

Date - - - - - Week - - - - -

Book title - - - - - - - - - - - -

Your job is to be on the lookout for a few especially important words in the
chosen section of reading. If you find words that are puzzling, or unfamiliar, record
them on your chart, and later write down their definition. Feel free to include words
that stand out- words that are repeated a lot, used in an unusual way, or are key to
the meaning of the text. Record these words also, and be ready to point them out to
your group. When the group meets, help members find and discuss the words you
selected and wrote below.

WORD

PAGENUMBER

DEFINITION
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Name

-----------

Page or chapter we'll be to _ _ __

Date - - - - - Week - - - - -

Book title - - - - - - - - - - - - -

Your job is to draw some kind of picture related to the reading. It can be a sketch,
cartoon, diagram, or stick-figure scene. Any kind of drawing graphic is okay, you
can even label things with words if that helps. When it is your tum to present your
job, share your picture without comment. One at a time, they get to guess what your
picture means. The goal is to connect the picture to their own ideas about the reading.
After everyone has had a turn for a response, you get the last say; tell them what your
picture means where it came from or what it represents to you!
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Name - - - - - - - - - -

Date - - - - - -

Page or chapter we'll be to _ _ __

Week - - - - -

Book title - - - - - - - - - - -

You have a combination of jobs to complete. You need to come up with several
vocabulary words and definitions. Next, you need to write two questions to ask the
group. Last, you will choose two passages, or parts of the books to share.
WORD

PAGE NUMBER

DEFINITION

Questions:

1.
2.

PAGE NUMBER & PARAGRAPH OF

REASON FOR CHOOSING THIS

PASSAGE.

PASSAGE.
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Literature Circle Record Keeping
Week# _ _ __
Student

Job

Completed

Completed

Reading

Job

Completed

Completed

Reading

Job

Summary

Participation

Summary

Participation

Week# - - - Student

..

Job

I
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Independent Writing
Writing is an activity that is personal for each student. The need for writing
opportunities within the school day is essential to a child's growth in reading and

writing. The independent writing strand in a balanced program can be achieved in a
variety of ways. One common approach based on the survey and research is time for
journal writing. This is an opportunity for students to just write on their own without
being interrupted. Students should be given a prompt or allowed to write about what
they chose. Students are encouraged to be writing during the allotted time, if they
have a question about spelling they should produce a letter for each sound. Students
should be given ten to fifteen minutes a day for journal writing. Sharing can be done
based on volunteers within the whole, class, partners, or groups.
The journals can be used as a guide for teacher's instruction based on common
strengths and needs. Since, their journals do not go through the writing process:
editing, revising, and publishing - they should not be used as an assessment.
Opportunities for students to use writings in their journals to take through the writing
process will allow students' choice about their writing and will allow them to be
motivated about the assignment. Reading journals can also be used to respond and
reflect on material that is being read in class together or independently. Reading
journals are place where students can summarize what is being read aloud, answer
questions, write their own questions, and make predictions. Students can also use
their reading journals to respond about their independent reading experiences.
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Teachers can collect and respond to students readingjournals as a form of informal
assessment to help guide their teaching.
Suggested Journal Prompts
•

Think about something you could teach someone else to do. Describe how

you would do this.
•

Imagine an apple tree could talk. What would it say?

•

Spiders have eight legs. Write a story about a spider's trip to a shoe store.

•

November 10 is National Young Reader's Day. Why do you think it is
important to learn to read?

•

It is your job to name this day in honor of a special person. For whom would
you choose to name it and why?

•

What is your favorite cookie? Describe how it looks, smells, and tastes.

•

Imagine you are a snowflake. Write about your fall to the ground.

•

Pretend you are a news reporter. Write a news report about a school,
community, or national event.

•

Would you rather be a raindrop or a rainbow? Why?

•

National Honesty Day is April 30. Explain what you think the saying
"honesty is the best policy" means.

•

If you could have any animal for a pet, which kind would you choose and

why?
•

If you could invite anyone in the world to on a picnic with you, who would it

be? Why? (The Mailbox, 1999)
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Writing: Guided, Shared, and writing aloud.
The classrooms surveyed all noted that they use the writing process for formal
writing projects. The process includes prewriting, plan, draft, editing, revising and
publishing. The four square writing method developed by Judith S. and Evan Jay Gould
( 1999), provides opportunities for all the components ofthe writing piece in a balanced
literacy program. Teacher models each step of the process with the students, writing
aloud, they complete pieces together, shared writing, and then work on their own and in
small groups with a common focus, guided writing. This model is used by many of the
successful classrooms and is easily incorporated into other content areas as well. The
outline of the process for a four square model in a balanced classroom is provided by the
author.
I. Prewriting, this is an opportunity for students and the teacher to brainstorm

ides about the selected writing assignment:
•

Topic

•

Audience

•

Purpose

•

Fonn

•

Ideas
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2. Plan using the attached four square model ( 1999).
Transition

Transition

Reason or Idea #I
-Support
- Support
- Support

Reason or Idea #2
- Support
- Support
- Support

Topic of the writing goes here.

Transition

Transition

Reason or Idea #3
- Support
- Support
- Support

Conclusion
- Support from box #1
- Support from box #2
- Support from box #3

I
I
3. Draft, using the plan from the four square model creates a written draft in the
form designated by the prompt. Students will elaborate each support idea
with details, examples, reasons, and facts.
4. Editing and revising, this a chance to meet in small guided writing groups.
Students can do self editing, partner editing and writing conferences. The

85
following checklist is taken from the expectation of the Washington State
Assessment for Student Learning in the writing portion.
Scoring Criteria for the Writing Task
Grade4
Checklist for Writing Stories
My Story will be very good if I:
Have good content and organization. That means I ...

o follow the directions in the writing task,
o stay focused on the events in my story (plot),
o

use specific details to describe events, characters, and settings,

o organize my writing so it has a beginning, a middle, and an end,
o organize my writing in paragraphs,
o use words that help show how the events in the story are connected;
Have an interesting style. That means I ...

o show that I am interested in my story,
o use words that help the reader imagine the events characters, and setting,
o use different types of sentences;
Follow conventions in writing. That means I ...

o write complete sentences,
o use correct capitalization and punctuation (periods, commas, quotation marks,
question marks),
o use correct grammar,

86
o spell words correctly,
o show where new paragraphs begin.
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Scoring Criteria for the Writing Task
Grade4
Checklist for Writing to Inform or Explain
My writing will be good if I:
Ilave good conlenl and organization. That means I ...

o follow the directions in the writing task,
o keep focused on my main ideas,
o use specific details, reasons, and/or examples to support my ideas,
o

organize my writing so that there is an opening, a middle, and a conclusion,

o organize my writing in paragraphs,
o use words that help show how my ideas are connected;
Have interesting style. That means I ...

o

show that I am interested in my topic,

o

use language that fits my audience and purpose,

o use words that help the reader understand my ideas,
o use different types of sentences;
Follow conventions in writing. That means I ...

o write complete sentences,
o use correct capitalization and punctuation (periods, commas, quotation marks,
question marks),
o use correct grammar,
o

spell words correctly,
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o

show where new paragraphs begin.
5. Publishing, this is an opportunity for the writing to be written or word
processed as a completed project free of errors. Once a written piece is
published it is a great time to exercise the reading components of a balanced
literacy classroom using sludtmls writing.
Through the above stages teachers can guide their students successfully in
effective writing. The positive benefit for the model is that allows for guided,
shared, independent and writing aloud opportunities. This is a guide that the
students can become familiar with in all content areas and writing projects.

CHAPTER V
SUMMARY, CONCLUSION, RECCOMMENDATIONS

Summmy
The opportunity for students to engage in meaningful reading and writing
experiences in the classroom is a necessity to ensure that students will become lifelong
learners. The debate around the subject of reading refers to skills approach versus
integrated approach. The author researched a variety of reading issues within the
classroom and concluded a balanced literacy approach provided a framework best for
most students and classrooms to be able to achieve the most growth. The program is
based on the belief that all children can learn.
The author used research results as well as conducting a survey in the district in
which she teaches, and then added a framework for a balanced literacy classroom based
on the results of effective practices. The survey was given to teachers who had at least
75% of their students make a year's growth in a year time, as measured on the Northwest
Evaluation Association reading levels test. The results of the survey were used to create
a working framework for teachers to use in their classrooms. The framework was based
on common successes within the survey and researched practice. The program is openended and allows for the teacher to integrate content within literacy learning
opportunities.

Conclusions
Through review of research and literature along with the study of successful
teachers the author concludes, that a balanced literacy program is found to be successful
for the majority of students. A balanced program needs to include these types of reading:
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shared, guided, independent, and aloud reading and writing. Palmer ( 1998) states that it
isn't what students learn, but how they learn it, is what determines their success. The
balanced literacy approach allows for teachers to have an input on the "how" students
will learn and be taught.
The government is making a proposal that "No child will be left behind." As
educators, we need to look at what each child needs to be successful and a strict scripted
program does not allow for this type of learning because it is a prescribed program that
does not consider individual needs within each classroom, whereas a balanced literacy
program will help us not allow children to be left behind. A balanced literacy program
encompasses the needs for the variety of approaches children need and benefit from to
become successful readers.
Reading is the creation and recreation of meaning; and it takes place through the
nonverbal as well as verbal modes oflanguage-through listening speaking,
shaping, and viewing. Reading is not merely a curriculum subject able to be
confined to any one period for reading is part of any exchange of meaning
through text. (Mooney, 1990, p.2)
Balanced literacy classrooms experience high success rates, as was indicated by the
research and survey, and provide the opportunity for students to take ownership with the
learning.

Recommendations
The completion of the project and the survey has allowed the author to
recommend a balanced literacy program as defined in this project for classrooms. The
project focused on supporting children in grades third, fourth, and fifth; but could be
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adapted and created for primary and older grades as well. The author's district has
recently started administering the Northwest Evaluation Association Levels achievement
test for reading in third grade. The author encourages further studies to be completed
using the data from these assessments. Learning from other's successes can only be
beneficial for students. A deeper analysis of the assessments and narrowing the focus
into which areas are strengths and weaknesses, such as word analysis, would provide
more directed input.
Assessing writing instruction and success is more difficult, recommendations as
to a further study in the area of writing would be beneficial. The author believed that
reading and writing are so closely related, that if a class is proving to be successful
readers they are likely to be successful writers as well. The survey and research has
provided useful feedback for teachers and lends to opening other studies and research
based on the results.
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REFERENCES
Allington, R. L. (2001). What really matters for struggling readers. Designing researchbased programs. New York: Longman.
Baumann J.F., Hoffman, J.V., Moon, J., & Duffy-Hester, A.M. (1998). Where are the
teachers' voices in the phonics/whole language debate? Results from a survey of
U.S. elementary classroom teachers. The Reading Teacher, 51 (!), 636-650.
Baumann, J., & Ivey, G. (1997). Delicate balances: Striving for curricular and
instructional equilibrium in a second-grade literature/strategy-based classroom.

Reading Research Quarterly, 32, 244-275.
Coleman, C. A. (2001). Balancing literacy: A balanced approach to reading and writing

instruction. Huntington Beach, CA. Creative Teaching Press, Inc.
Cunningham, P.M., & Hall, D. (1998). The four blocks: A balanced framework for
literacy in primary classrooms.
Fitzgerald, J. (1999). What is this thing called "balance?" The Reading Teacher, 53 (2),
100-107.
Fountas, LC., & Pinnell, G.S. (1996) Guided reading: good teaching/or all children
Portsmouth, NH. Heinemann.
Garan, E. M. (2002). Resisting reading mandates: How to triumph with the truth
Portsmouth, NH. Heinemann.
Goodman, K., Bird, L., & Goodman, Y. (1991) The whole language catalog. Santa Rosa,
CA: American School Publishers.

92

93
Gould, J. & E. (1999) Four square writing method: A unique approach to teaching

basic writing skills. Carthage, IL, Teaching and Leaming Company.
Hendrick, W.B., & Pearish, AB. ( 1999) Good reading instruction is more important than
who provides the instruction or where it takes place, The Reading Teacher, 52 (7),
716-726.
Has Whole Language Failed?
www.usc.edu/dept/education/CMMR/text/Krashen WholeLang.html
Heibert, E., & Colt, J. (1989). Patterns of literature-based reading instruction. The

Reading Teacher, 43, 12-20.
Hooper, D. W. (2002). Reading success where no child slips by. The School

Administrator, January, 44.
In K., Harris, S. Graham, & M. Pressley (Eds.), Teaching eve,y child eve,y day (p.32-76).
Cambridge, MA: Brookline Books.
Juel, C., Girffith, P., & Gough, P. (1986) Acquisition of literacy: A longitudinal study of

children in first and second grade. Journal of Educational Psychology, 78, 243255.
Kane, S. (1999) Teaching skills within meaningful contexts: Teaching decoding
strategies without destroying story. The Reading Teacher, 52 (7), 770-772.
Mailbox, The. (1999) 730 Journal Prompts Grades 1-3. Greensboro, NC. The Education
Center, Inc.

94
Manning, M., & Kamii, C. (2000) Whole language vs. isolated phonics instruction: A
longitudinal study in kindergarten with reading and writing tasks. Journal of

Research in Childhood Education, 15 (1), 53-65.
Mooney, M. E. (1990). Reading to, with, and by children. Katonah, NY: Richard C.
Owen Publishing, Inc.
Noe, K.L., & Johnson, H.J. (1999) Getting started with literature circles. Norwood, MA
Christopher-Gordon Publishers.
National Council of Teachers of English (2003) http://www.ncte.org.homepage/,
retrieved, March 8, 2003.
National Institute for Literacy. (2000). Report of the National Reading Panel: Teaching
children to read. Jessup, MD: National Institute for Literacy.
North Central Regional Educational Laboratory. Balanced reading instruction review of
literature, http://www.ncrel.org/sdrs/timely/briiss.htm, retrieved, March 2, 2003.
Office of Superintendent of Public Instruction. Essential Academic Learning

Requirements ( 1997). Olympia, WA
Palmer, P. (1998) The courage to teach: Exploring the inner landscape ofa teacher's life.
San Francisco, CA. Jossey-Bass Publishers
Ponnuru, Ramesh (1999) Fighting Words, National Review
Pressley, M., Roehrig, A., Bogner, K., Rahael, L.M., Dolezal, S., (2002) Balanced
literacy instruction. Focus on Exceptional Children, 34(5) 1-19.
Reutzel, R. D. (1998/1999). On balanced reading. The Reading Teacher,
52 (4), 322-324.

95
Reutzel, R. D. (1999). On Welna's sacred cows: Where's the beed? The Reading
Teacher, 53 (2) 96-99.

Reutzel, R.D, & Cooter Jr. R.B. (1996) Teaching children to read: From basals to books.
Englewood Cliffs, NJ: Merrill.
Raphael, T.E., & Pearson, P.D.(1997, November). Balance in reading instruction:
Deconstructing a complex notion. Paper presented at the California Reading

Association's Research Conference, San Diego, CA.
Routman, R. (1994) Invitations: Changing as teachers and learners K-12. Portsmouth,
NH: Heinemann.

Routman, R. (2003) Reading essentials: The specifics you need to teach reading well.
Portsmouth, NH: Heinemann
Snow, C.E., Bums, M.S., & Griffin, P. (1998) Preventing reading difficulties in young
children. Washington DC: National Academy Press.

Spiegel, D.L. (1994) Finding the balance in literacy development for all children.
Balanced Reading Instruction, l, 6-11.

Spiegel, D.L. (1998) Silver bullets, babies, and bath water: Literature response groups in
a balanced literacy program. The Reading Teacher. 52 (2), 114-124.
Stephenson, F., Reynolds, A., (1998/1999) The phonics revival. Research in Review,
Florida State University http://www.research.fsu.edu/ p. (1-13)

Strickland, D.S. (1998). Teaching phonics today: A primer for educators. Newark, DL:
International Reading Association.

96
Wenatchee School District Leaming and Teaching Guide, Second Edition, (2000).
Wenatchee, WA.
Willows, D. (2002) The balanced literacy diet. The School Administrators, 30-33.

97
APPENDIX A: LETTER TO TEACHERS
March 6, 2003
Dear Teachers,
My name is Shayne Wrzesinski and I currently teach third grade at Sunnyslope
Elementary. I am in the process of receiving my Masters in reading from Central
WushingtonUniversity. The topic for my project is Effective Instructional Strategies
Used in Reading. I am working closely with the district in cooperation to conduct my
survey. The district has identified classroom in which at least 75% of the students made
a year's growth in a year's time based on tbe NWEA achievement levels test in reading
for the year 2001-2002. Your classroom has been identified as one of those making
considerable gains. I would greatly appreciate your support by filling out the following
questionnaire.
I really think this is going to be a great learning experience; the information I will
receive can be valuable for all of us. Please remember this survey is completely
anonymous; my only request is that you identify what grade level you teach on the top of
the survey.
I really do appreciate your help in this project. You can return the questionnaire
to me through postal mail; however, if you are more comfortable, you may route it to
Jeanine Butler and she will get it to me. I would like to have all the surveys returned to
me no later than April 4th. Please feel free to contact me if you have any questions or
concerns. Again, thank you, for this is really going to contribute significantly to my
project and my students!
Sincerely,

School

Shayne Wrzesinski

home
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APPENDIX B: READING AND WRITING QUESTIONNAIRE
Grade you taught in 2001-2002

I. What is your reading philosophy?

2. What reading skills and strategies do you explicitly teach in your classroom?
What methods do you use to do this?

3. How do you ensure all students comprehend all forms of text?

4. A balanced reading approach includes reading and writing through a variety
of approaches. Please indicate which of the following ones you use and how.
a. Shared Reading
b. Guided Reading
C.

Independent Reading

d. Reading Aloud
e. Shared Writing
f.

Guided Writing

g. Independent Writing
h. Writing Aloud
5. What role do parents have in your literacy program?

6. Do you use grouping? Is so, is it based on ability or interest? Please explain.
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7. How do you integrate reading and writing?

8. What do you find to be the most successful strategy that you use in your
teaching?

9. What sources and texts do you draw from?

10. If you could change anything about the educational system to improve our
reading instruction, what would it be?

